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At times, students usually display behaviours behavioural disorders resulting in observable patterns of antisocial behaviour. Students exhibiting antisocial behaviour in school usually experience difficulties in initiating and maintaining relationships with their peers besides poor academic performance and generally disruptive behaviours at school. In school, the inability to form relationships and experience of academic difficulties can be associated with the behavioural excess and deficits by students. Bullock et al. (1983) observed that most students in our learning institutions have continued to exhibit antisocial and challenging behaviour, consequently resulting in this issue becoming one of the most pressing issues in schools.  Juanita is my chosen student whose case has been reviewed below.
Juanita experiences behavioural challenges, as noted by her teacher. She externalizes shy and timid behaviour which affects her social interaction with her other classmates. In a sense, students are expected to behave in socially acceptable ways by demonstrating prosocial and positive behaviour towards their peers. Juanita is unable to participate in group activities and often withdraws from social situations, especially those requiring her to collaborate with the other students. In the definition of behaviour, Juanita’s observable is that she is shy and timid (Nock & Kurtz, 2005). Notably, behaviour refers to what a person does and can be observed by other people. Juanita’s teacher has observed her behaviour to withdraw from her peers beside her inability to stand up for herself. It is believed that these represent the target behaviour which the teacher intends to change. 
Juanita’s teacher has presumably collected information about her student by observing her behaviour which she has termed as antisocial. Focusing on the student’s interaction with her immediate environment, the teacher believes, Juanita could be a troubled kid rather than assuming the role of innate factors in contributing to her behaviour. 
The teacher has thus focused on the desired behaviour and suggested a possible intervention to address the student’s challenging behaviour by referring her to a new behavioural intervention program at her school that would focus on improving her social skills and cooperative interactions. Juanita’s teacher wants the student to engage in the new set of desired behaviour by learning how to perform different social skills ranging from anger control, getting along with others and performing these skills effectively in various social situations (Bicard et al., 2012). 
Similarly, Juanita’s pack of desired behaviour also entails her participation in cooperative group activities and role-playing, among other social skills that would transform her behaviour to prosocial. Considering frequency, the teacher notes that Juanita’s withdrawal from social situations occurs more often both in and out of class consequently prompting her to suggest the above intervention believed to be an essential replacement to her current behaviour. Positive terms are used to refer to what students are expected to do. In this case, it is believed that after going through the behavioural intervention programs, Juanita would be able to externalize prosocial behaviour and freely interact with the other students. 
Behavioural interventions
Maladaptive and challenging behaviours are usually identified as target behaviours requiring interventions that are particularly meant to increase the occurrence of the desired behaviour (Nock & Kurtz, 2005). Arguably, desired behaviour represents the best alternatives to the target behaviour. Umbreit et al. (2007) argue that behavioural interventions can either be learned or engaged. In this presented case scenario, Juanita’s behavioural intervention was based on two main components that sought to address her social skill instruction and cooperative group engagement. Concerning social skill instruction, Juanita was taught about specific social skills in particular areas such as answering questions, controlling her anger, and getting along with others.
 Evidence drawn from a plethora of past research indicates that teaching of social skills to socially withdrawn children acts a great deal in ensuring the development of prosocial behaviour.
Christensen et al. (2007) observed that social skill development is a significant intervention towards ensuring the elimination of antisocial behaviour in young children. Focusing on the effects of peer mediation and social instructions in the determining the behaviour of socially withdrawn Hispanic third-grade students, the socially withdrawn students exhibited immediate marked improvement by exhibiting socially acceptable classroom behaviour after being exposed to social instructions. Similar findings were also registered for a study on socially withdrawn autistic students who exhibited intensive behavioural challenges (Reichow 2012). Observably, the main goal of this intervention strategy was to teach Juanita some socially appropriate skills and behaviours that were believed would help her in accepting to interact with her classroom peers besides gaining life-long skills. 
Juanita’s teacher prioritized social skills because this what she believed would help Juanita stand out among her peers. For this reason, she focused on shyness and timidity as the target behaviour, which arguably required changes. Social skills instructions have proved to be efficient in various situations with students externalizing a full knowledge about which behaviours to exhibit in specific situations; thus, they can recognize behavioural improvement. 
Cooperative learning groups
As an intervention strategy, Juanita participated in small cooperative groups, including three other classmates who were believable of good behaviour. It was believed that this intervention would help her develop her role-playing target skills both in the class and in the field. 
This intervention is similar to that evidenced in Christensen et al. (2007), which involved peer mediation as an intervention for socially withdrawn Hispanic children. Similar findings were also registered by Reichow (2012) in young children with autism after engaging in collaborative group activities with other children, presumably of appropriate social behaviours. For the autistic students and other similar situations that have employed this intervention, it is imperative to understand that the strategy has helped in encouraging positive behaviour among children while drastically eliminating negative behaviours. 
Psychologists have argued that cooperative group activities ensure the development of trust among children if implemented correctly. Rachel Hertz-Lazarowitz & Sharan (1984) also carried out a meta-analytical study identifying the role of cooperative learning in enhancing prosocial behaviour in the classroom. Evidence drawn from this study indicated that schools are the primary institutions for socialization in society. For this reason, classrooms are regarded as critical arenas for the study and development of socially acceptable behaviours. To enhance socialization in classrooms, teachers have developed strategies such as cooperative learning and group activities which has observably resulted in the enhancement of socially appropriate behaviours.  Repeated observational data from previous research projects regarding this topic indicated significantly higher and enhanced interpersonal behaviour and simultaneous development of prosocial behaviour for previously socially withdrawn children (Solomon et al., 1988). 
Bridgeman (1981) observed the positive effects associated with collaborative interdependence in promoting socially acceptable behaviour in classrooms using peer-initiated group learning compared with the other traditional teacher-centred methods of learning. The most effective approach developed through collaborative learning is role talking which requires individual participation. Role taking enhances collaborative interdependence.
Behavioural outcomes
Admittedly, the maladaptive behaviour exhibited by Juanita is a severe concern for her long-term development interfering with her interaction with her classmates. For this reason, two main intervention strategies were suggested to help her develop socially and emotionally to interact with her peers as required. Observably, the interventions yielded positive outcomes; for instance, the social skill instruction helped Juanita develop her social skills such as anger management and social interaction with the other students (Parsonson, 2012). It was observed that for each skill, Juanita learned how to perform the skill effectively as well as when to use the skill in what situations. 
Also, participating in small cooperative groups ensured that Juanita developed behaved properly as required socially. This group presented her with the opportunities to observe and learn the behaviour of her classmates, enabling her to copy what is believably right social behaviours from her peers. Similarly, role-playing target skills ensured that she got along with the other students. It is believed that Juanita's simultaneous interactions with her peers' in these collaborative groups assisted her in developing positive interpersonal relationships and subsequent development of socially appropriate behaviours as imitated from her friends (Bridgeman, 1981). Besides these behavioural interventions, Juanita's teacher was also concerned with ensuring that the learned behaviour is reinforced. To reinforce acquired appropriate behaviours, the teacher always sought to increase positive attitude towards socialization.
Similarly, useful feedback immediately after the demonstration of an appropriate behaviour also acted as a mechanism to reinforce the acquired behaviours. Previous pieces of evidence have shown that positive reinforcement of behaviour can lead to improved behaviour.  
As observed with Juanita's teacher, offering positive feedbacks frequently should be a general rule if the positive behaviour is to be maintained. Also, to influence the performance of appropriate behaviour, teachers can also use objects to reward their students for performing desirable behaviour. I believe this would go a long way, ensuring that the behaviour is not lost.
Conclusion
These interventions are only recommended for a student exhibiting socially disruptive behaviours which do not require a physical form of correction such as suspension or expulsions. For this reason, I believe I would use these interventions to address social and academic deficits of students with challenging behaviours. Cooperative engagement and learning involve students working together for mutual benefit. In this case, it allows for the development and enhancement of prosocial skills in a socially withdrawn student. However, research has shown that despite its positive outcomes, the mechanism has adverse developmental outcomes; for instance, students can copy socially disruptive and off-task behaviours from their peers in the absence of a teacher. Also, there are significant risks of peer rejections and adjustment problems for students with challenging behaviours (Gresham et al. 199).  
It is essential to note that there are no cultural, ethnic, or gender considerations to using this intervention to address both academic and social deficits of students with antisocial behaviour. In a sense, these intervention strategies are in my opinion appealing save for the few challenges, and I would recommend them because they ensure the development of prosocial behaviours that consequently foster the development of positive psychological functioning.
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